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ABSTRACT 

This brief, divided into seven sections, focuses on 
community college staff development. The introductory section 
discusses the necessity of staff development and its purposes, the 
forms its activities take, and the components of effective 
programming, as indicated in the literature, effective programs 
should be holistic, reflect the goals of the faculty involved, and 
consist of three facets: (1) instructional development which involves 
problem-solving, evaluation, diagnosis, microteaching, 
methodology/technology, and instructional design; (2) organizational 
development, including departmental decision-making and conflict 
management, and toam and management building;" aad (3) personal 
development through life planning workshops, interpersonal skills 
training, personal growth workshops, and supportive and therapeutic 
counseling. The remainder of the brief presents an annotated 
bibliography on staff development of published and unpublished 
materials from the ERIC files divided into six sections: 
comprehensive sources; examples from the colleges; particular staff 
needs; strategies for promoting staff development; rural and small 
colleges; and regional,, state, and national cooperative and 
consortium arrangements. (TR) _ 
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Introduction 



The current surge of interest in staff development activitie«; reflects 
awareness of the uniqne rolo of the conmunity college. Concern also 
results from stabilizing enrollments and decreased faculty mobility as 
well as technological and disciplina^ry changes. 

There are many types of staff development programs. They differ in 
regard to patterns of administrative organization, scope, variety and 
extent of supporting resources (botli funding and personnel), source ^ 
and degree of interest in progrartming, .and outcomes. 

While most prograifedescriptions emanating from the colleges recognize 
> development needs of all staff members, the literature appears heavily 
weighted toward faculty. Furthermore, faculty development is often 
equated with instructional improvement rather than comprehensive approacfi^ 
favored by staff development. idealists. , af^f^iuaun 

Why is staff development needed? 

Among reasons given regarding need are the following: Staff is the 
single greatest -resource of the community college and its most significant 
investment. Preservice education programs for staff are inappropriate 
or non-existent. Faculty are examining their own professional attitudes 
toward instruction , and their relationship with their students. 
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What are tine- purposes of staff development? . 

According to the literature the purposes of staff development (not • 
necessarily in order of importance) are tor improve the quality of 
educational services provided to students; give staff opportunities 
to change and develop as the community college missioh and purpose, 
change; promote understanding of characteristics, both cognitive and 
affective, of the "new" non-traditionaT (special . atypical ) student 
and facilitate interaction of the new staff with new students; foster 
professional variety and personal growth; provide discussion and eventual 
solution qfinfligeiTous problems; present new ideas and methods of teaching; 
orient new teachers and, reorient experienced. teachers to new philosophies; 
and improve competence of all college personnel." 

What forms do staff development activities take? 

In addition to short term events (such as workshops, conferences, 
mini-courses and the like) and traditional pravisioha for sabbatical 
or professional leave (for purposes of travel, further formal education, 
and'soon), the literature suggests less common approaches. They 
include educational, project/instructional development grants, professional 
development laboratories and offices, action research, instructional 
clinics, industrial training subsidiles, trustee- retreats, institutional 
visitations and faculty exchange programs", use of facilitators within 
instructional divisions, and development. of professional libraries 



What constitutes effective staff development prograrmiinq? 

Some components suggested by the literature are these: 

. Effective programs must be holistic. Program goals should 
reflect goals of .the faculty i-hvolved. 

. Staff development programs should consis,t of three facets: 
If- Instructional development, which involves iristructional 
problem-solving, instructional evaluation, diagnosis, 
microteaching, methodology/technology, instructional' 
design; 2) Organizational development, including departmental 
decision-making and conflict management, team building, 
and management building; and 3) Personal development through 
life planning workshops, interpe,rsonal skills training, 
personal growth workshops, and supportive and therapeutic 
counseling. - 

. Effective programs require environments receptive to change; 
programming that is institutionally integrated and action 
oriented; program execution that is comprehensive, dynamic, 
cost-effective, and which can be evaluated; and. activity 
that is pragmatic and action-oriented. 

Periodic evaluation of all staff development program elements should 
be an integral component of each development plan. 
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COMPREHENSIVE SOURCES: AN OVERVIEW OF STAFF DEVELOPMENT 



Claxton, Charles S. Comprehensive Staff Development in the Community 
College: Implications for the Office of Institutional Research 
and Planning . Paper presented at the Annual Meeting of the 
American Educational Research Association, New York, April 5, 1977. 
19pp. (ED 136 857)* 

This paper describes ah emerging model, for a comprehensive 
staff and organizational development program as a continuous and integral 
aptivity of the college, and-'discusses the role of the office of in- 
stitutional research in suph programs. A comprehensive program includes 
instructional development (instructional evaluation, diagnosis," microteaching, 
methodology/technology, 'curriculum development), orgainizational development 
(departmental decision-making and conflict management,' team building, 
management building), and personal development (life planning wo»*ksRops, . 
interpersonal skills training, personal growth workshops, supportive 
and therapeutic counseling) for all 'college staff. The institutional - 
research office may be integrated into the total prpcess by serving as 
a key resource for assess-ing staff development needs," establishing 
program go^ls, and evaluating goal attainment. Data gathered and analyzed 
by the off.ice of institutional' research can be channeled into program 
planning and modification through continuing feedback. If staff development 
is to become a vital instrumerit in human resource development and utilization, 
planning for such programs must be an integral part of overall institutional 
planning. . * 



Mammons, James 0. (Ed.) Proceedings: The Conference on Questions and 
Issues 'in Planning Community College Staff Development Programs. 
July 1-3. 1974 . Conference sponsored jointly by the Center for 
the Study of Higher Education and the College of Education. 
University Park: Pennsylvania State University, Center for the 
Study of Higher Education, June 1975. 179pp. ."(ED ill 462)*. 

The papers and other materials contained in this monograph 
resulted from the events of the "Planning for Community College Staff 
Development" conference. Keynote -addresses include: (1) a survey of 
the literature which reflects the present state of the art and points 
out areas in need of research; (2) critical questions and issues -faced 

by any college attempting to design a staff development program; (3) • 
description of successful staff developjTient programs in large, medium^ 
and small institutions; Discussions of (4) evaluation methods, and' 
(5) the use of consultants; (6) recommendations. One major aspect 
of the conference wa:: a simulation exercise on staff development designed 
■ to provide ap experience which would enable the participants to synthesize 
all they had been hearing from keynote speakers. Participants were 
divided into groups, and group reports wen* prepared and presented. 
Criteria used in judging programs were based on the assumption that 
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staTT development progi^ams should be: developmental , democratic, inclusive, 
supportive, self-evaluative, self-prescriptive, and wide spectrum. 
Appended are an annotated bibliography, sample community^ col lege staff 
development programs,. a conference registration list, and results of 
-an-evaluation .questionnaire- whtch-was-administered to-parti^^^^ 



Hammons, Jim; Wallace, Terry H. Smith; and Watts, Gordon. Staff Develop- 

ment in the Community College: A Handbook. Topical Paper No. 66 . 
. Los Angeles: ERIC Clearinghouse for Junior Colleges, June 1978. 
-95pp. (ED number yet to be assigned)* ' . 

, Because -the concept of staff .<ievelopment has generated ' 
considerable interest in community colleges nationwide, and many' educators 
are engaged in its implementation, this'tiandbook w^s prepared as a ^ 
comprehensive survey of essential topics in planrring. "implementing, 
and evaluating staff development progrlms. The handbook, focusing on 
in-service education, is divided into six chapters cind four appendices. 
.Chapter 1 deals with definitions, purposes, and ^-ationale of staff 
development; Chapter 2 reviews some of the more persivtent' questions 
raised about planning and implementing a prograiri for fjll-time staff; 
and Chapter 3 describes various means to determine staff needs. In 
Chapter 4, the unique needs of part'-^time faculty are delineated, while - 
Chapter 5 discusses program evaluation. Chapter 6 repr^ents views 
on key elements essential to efffecti we programs. Appendix A includes 
a useful format for a staff development questionnaire; Appendictr. B and 
Vl^strate different needs survey instruments and interview questions; 
and Appendix D lists possible topics to be included in a needs assessment 
query. A practitioner's bibliography and a list of references follow 
the appendices < , 

New Emphasi s: Making Slaff Development Happen. Proc ee dings of (the) 
1st Annual Staff Development Workshop. Asheville, North C aralina. 

April 24-25. 1975 . Western North Carolina Consortium, [1975]. 

128pp. (ED 130 688)* - ° . ' 

This document compi?es the addresses presented at the 1st 
Annual Staff Deve,lopment Workshop sponsored by the Western North Carolina 
Consortium. Presehti.^Cipns include: (1) "Staff Development— Why?" by 
Louis W. Bender; (2) "Staff Development—The State of tne Art" by W. 
Robert Sullins; (3) "State Resources" by Hazel Small; (4*) "University 
Resources" by Lawrence Arney; (5) "Cooperative Staff Development 
Possibilities— Western North Carolina Consortium with Appalachian 
State University" by Leland Cooper; and (6) "Federal Resources" by Louis 
Bender. Also included in the document are summaries, and in some cases 
transcripts., of four workshop discussion sessions. Appended are several 
papers not presented at the workshop but expected to be of interest to 
the participants: "Planning: Following the Golden Deeade of the Sixties" 
and "Cooperative Planning for Optimum Institutional Planning" by Louis 
Bender; "Staff Jevelopment—lnstitutional Need— FaCt or Myth" by 



• !?• u°f?-* ^n"i"^' Development for the Rural Community College" .. 

_ by William R. Richardson; and "The Business-Induscry Survey: Its Use ' 

on. Institutional Planning" by Gary^ Melville and Elmo Roesier. The 
-appended papers make up .one-half of the document.* 

* 

0 ' Ban ion , Terr^ ( Ed . ) Developing Staff Potential. New Direc ti ons for - 
Community C olleges. Number 19 . San Francisco: Jo^sey-Bass 

r."«"'Smm^^; (ED 144.627)* (Also ava,il able from Jossey- 

Bass Publishers, 433 California Street, San Francisco, Ca. 94104 
for $5.00. J 

/ A Jjje staff of a college is its single greatest resource, * 
and Its most^ignificant capital investment. It is the coTlective manager. 
of the college missiort and purpose. As the purpose changes, so must the 
staff havo opportunities to change and develop. This' sourcebook presents" 
selected approaches to staff development in corrmunity olleges. It 
includes a development program for administrators; perspectives on staff* 
development in "Florida and Illinois; unique problems of Canadian colleges; 
a model for use with part-time instructors; efforts to create a*caring 
staff community; a model from Quebec; perspecfivt^s on staff development 
by academic discipline organizations;. workshop processes for instnuctional 
development;, methods of evaluating s^taff .development programs; and a 
pertinent literature review and bibliography. Contributors include: 
Terry 0 Banion, editor, A. Robert DeHart, Charles R. Novak, Barbara K. 
Barnes, Gordon Campbell, Jackie Moa, David W. Cox, Marcel Riendeau, 
James A. Glynn Gregory L. Goodw'n, Rita B. Johnson, Stuart R. Johnson,- 
Albert B. Smith, Andrew Alvarado, and Elizabeth Rinnander. • 

Wallace, Terry. The Literature- of Staff Development: Emphases and 

Shortcomings and Commun ity College Staff Development: An Annot ated 
Bibjiograpji^ Paper . presented at conference on "Planning for Commun i ty 
College itaff Development." University Park: Pennsylvania State 
University, July 1974. 32pp. (ED 094 822)* 

* J key objectives of this report and bibliographyUre: (1) 

to describe the major emphases of literature related to research in the ^ 
areas of inservice training in 2-year institutions, noting substantive 
studies, and (2) to delin^ite significant gaps in the presents iterature. 
Three fundamental inservice training questions are discussed:' What is - 
needed? How do ws meet the need?-, and What are the overriding problems 
in instituting inservice education? Gaps in the current literature on 
inservice education are related to the need to give moVe attention to- 
the roie of the graduate school in snd the effects of retrenchment and 
collective bargaining on staff development; data on inservice needs; 
descriptions of models for staff development and of inservice models 
meeting the special problems and potential of adjunct faculty and classified 
staff; problems poied by weak or nonexistent corrmitment to staff develop- 
ment by conmunity, college trustees or Jnto methods to elicit and strengthen 



trustee support; seeking low-cost high-return progr-anis; the value of 
community advisary boards in planning inservice programs and models' 
for successful participation of such boards; and^the influence and 
emphasis of accrediting agencies on staff development and inservice 

education as one indicator of institutional vitality. The annotated 

bibliography offers a review of the substantive literature pertinent to ■ 
corrmunity college staff development. . 

Yarrington, Roger (Ed.) New Staff for New Students: Educational 

Opportunity for All. Report of the 1973 Assembly of the America n 
Association of 'Community and Junior Colleges . Vteshington, D.C.: 
American Association of" Corrmunity and Junibr Colleges, 1974. 158pp. 
(ED 089 803)* ^ . . ^ 

The major portion of this book consists of the background 
.study papers for the 1973 meeting of the AACJC. These chapters are: - 
(1) "A Futuristic Look at Training" by William A.. McClelland and David 
S. Bushnell; (2)' "Staff Development: A Priority on Persons" by Terry 
O'Banion; (3) "Governm^tal Actions Affecting Staff Development" by 
Louis W. Bender; (4) "College Environment as a Determinant in Staff 
Devel(»fnent" by Charlfis C Collins; (5) "Differentiated Staffing Patterns 
and Po%ejil'iais" by Ervin L. Harlacher" and Eleanor Roberts; (6) "Work 
Experience as a Means of Preparation and Renewal" by Arden L. Pratt; 
(7) "Staff Development: A N^ew Promise to the New Student?" by Connie 
Sutton;. (8) "Staffing to Meet the Needs of Spanish-Speaking Students" 
by Alfredo G. de los Santos, Jr.; (9) "Native American Staff: A 
Prerequisite to Successful Indian Education" by P. E. Azure; (10) 
"Developing Special Teaching Degrees" by Arthur M. Eastman; and (11) 
'•A Role for the Discipline Organizations" by Michael F. Shugrue. The 
1973 Assembly Report comprises the final chapter. Names of Steering 
Committee members and assembly participants, are appended. 



EXAMPLES FROM THE COLLEGES 



Bolden, Otis L. (Comp. ) Professionals Personal, and Staff Development 

Report of St. Louis Community College at Forest Pgrk, August 

1 976 . forest Park, Mo.: Saint Louis Community College at Forest 

Park, August 1976. 39pp. (ED 129 349)* 

_ In October and November of 1975, the Office of Research at - 

St. Louis Community College at Forest Park attempted to systematically 
determine what arelas -staff development were desired and/or needed 
by the college staff. Questionnaires were sent to 350 staff members and 
81 were returned for a 23% response rate.-. Questions asked of the respondents 
sought to elicit information regarding their needs, preferences for further 
formal education, types of workshops and institutes, and their preference 
relative to manner of participation (individually, in groups) in staff 
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staff development activities. Results" of theisurviy indicated. that' 
overall, the respondents felt clarification of the college's philosophy 
and understanding of instructional innovation methods to be i>mportant ' 
__aeMs-.:,ilIn„terms_of__further_educati.on*_the_staff indicatedla_d^^^ 
'for opportunities to pursue advanced dearees and to obtain college " 
credit. Workshops and institutes were preferred for sumner scheduling - 
and respondents generally indicated a preference to participate in 
staff development activities in small groups. The survey information 
is analyzed according to discipline/functional area. A listing of 
staff development activities carried out during 19V5-76 is appended. 

Collins, Charles C, and Case, Chester H. ' the On-Site, Progranwatic 
- Approach to Staff De velopment . Paper presented at the Conference on 
Graduate Education and the Conmunity College, Warrenton; Virginia, 
November 11-12, 1974. 19pp. (ED 101 780)* 

At present, community college in-service professional development 
programs are not top quality. Little, if any, budgetary support is - 
allocated for them, and responsibility for planning and carrying them 
put IS allocated to no one in particular. The few o'n-s'ite in-service 
.professional development programs now in operation exhibit coirindn 
elements and usually employ one of five organizctional options. Under 
a three-year grant from the W. K. Kellogg Foundation^ Los Medaoos College 
has developed a 'model, for the induction and professional development of 
community college staff members. It. is designed to serve five clienteles- 
new and inexperienced faculty, experienced faculty, classified staff, 
adjunct faculty, 'and administrators. The Professioanl Development 
Facilita^o. (PDF) is thi most active agent in planning, implementing, . 
and evaluating staff development activities. The PDF holds a staff, 
not Jine, position and reports directly to the President while serving 
in a resource relationship to the entire college staff. Graduate 
schools must develop better pre-service programs, programs for experienced 
community college faculty and administrators, and special programs for 
the preparation of future facilitators of-staff developnietit' for the college 
campuses. " 1%. -^^-r^ » 

Cooper, John D. Profe? ->ional Development Plan. Lansing Community College . 
1976-1977. Lansinv , Mich.: Lansing Community\ Col lege, September 
1976. 47pp. (ED 140 923)* v j\ a . h 
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In order to develop a comprehensive professional development 
plan, college employees were asked in 1976 to complete a needs assessment 
questionnaire, which served as the basis for discussidn among divisional 
officers and a development coordinator. Development goals and objectives 
were compiled, followed by identification of plitential programs. These 
were then written by the coordinator for the institutional levpl, and 
by officers for each division. This document is the emergent plan for 
professional development and details the processes of needs assessment. 
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rationale for profes§ioanl development, identification of potential 
programs, and explicit proposals for their implementation and evaluation. 
InstitutionaT activities are described for,,faculty, staff, and administrat- 
Program designs are included for Learning -Resources, Arts, and Sciences, 
Applied Arts and Science^ Bus i^ness, and'Student Personnel- Services. 

The two-year process was part of an~Advanced Institutional Development 

Grant. Needs assessment questionnaires are appended. 

f. . * ' • 

Doty, Charles R., and Gepner, Ronald^Eds.) " Post-Secondary Personnel 
Development . Volume 2 . Trenton, N.J. : Wercer County Community 
, College, June 1976. 338pp. (ED 131 892)* . .. 

.ExemplaryuBersonnel developmeiit progr^jns for staff of community/ 
j.unior and technical; cj^l leges are- identified. Descriptions of programs 

lu. ^°l'!69es io 18' states include ^tHe following elements; (1) objectives 
of th^ program; (2) organization of the program; (3) cost of the program; 
(4 J motivation of staff ; (5) pedagogical skills emphasized; (6) technical 
content emphasized; (7) constraints on° the. program; (8) the evaluation 
process; and (9) program changes needed. Although the selection of 
programs emphasizes improvement of instruction, development plans described 
are not necessarily limited to faculty or voea^-ional-technical education. 

Papers presented at the conference are compiled in Volume 1, 
ED 131 891*, 4%p?.^ ■ ■ . ■ 

Goldstein, Harris K. , and Wood, Cherrie Lou. Prototype Institute for 
Training Teachers of Low Income and Minority Students: A Delgado 
Re search Study . New Orleatis: Delgado College, 1971. 99pd. 

Jed 111 476)* ^ 

In 1970-71, Delgado Junior College (DJC) held a nine month 
institute designed to: (1 ) increase participant understaftdinV of 
the problems specific to low-income and minority students, including ^ 
physical and psychological problems and cultural baclcground; (2) improve 
the, methods used to teach these students; and (3) develop innovative and 
special programs for them. Twenty faculty members,' five low-income and 
minority students, and five representatives of local low-income and 
minority communities participated in the 18 sessions {two per month) 
of this institute. The first half of each session was devoted to a 
presentation by a guest lecturer; the second ^If involved participants 
in discussions of how the content of the presentation could be applied 
to DJC. This report of the institute is intended to assist other community 
and junior colleges in planning and carrying out similar institutes. 
It details the participant? selection and institute planning processes 
and the physical setting, as well as the outline for each session. 
A summary of the findings on problems and background, alternative teaching 
methods, and special programs are presented, as are summaries of each 
presentation and discussion section. A bibliography on low-income 
and minority stude.its and the institute evaluation forms are appended. 



McCarter, w. RonaldV and Grigsby, Charles E. Staff De velopmenf A 

CoJlege, L1976J. 42pp. (ED 129 359-Available in microfiche only)* 

■ mPnt;,Hon I5'f document d-espribes the rationale, development, and %ple- 
^ mentation. of a coordinated college-wide staff development plan at 

facJm^rcS^ plan, devised as a- result of 

faqylty and staff in^jut. provides for the professional development ' 

^aff' e?J;?2r?Il' lid ™]'?? ^'"^^tPucttonal personhe^^^^^^^^^^^^^^ 

Stan, secretarial and maintenance personnel. Components of the olan * ' 

for faculty-include:: evaluation 'by 'students, evaluation by supIrS sSr 

ncn-instructionaj, activities . (student adviseS 
committee work). In addition, each^ faculty member annually sSits 
after cons u,ltati on. an Individual Profess4onal Development Plan ' 

• 'long-^range.goals and means to attain them" ^ 

• Admi"nisSf??;r'^;JrIn3*^'' on progres^s made toward goal, completion. 
develoDiSTnt .rt?J?t! ^"c """^^ ^Ifs "se a similar approach to professional 
Proar^S^Mrh • ^^retaria - personnel have a Profess ionar Standard 
& ^^ I involves course work, workshops, work experience, and testing 

' i • h T^^Jt^nance perpnnel have a system of professional development 
which includes course\x)rk, literatuJe distribution and review Kshoos 
an"d a^'Ind'Jp" ^^ecklists. Part-time faculty are individSan^'oHentSd' ' 
hS^?I -Jr *^3ch'ng.ski 1 development workshops. The plan is intended to " 

in t7f ivif...':- ^^^P^"^^''^ t° changing college conditions. Foms usid 
in the evaluation processes are attached. 

McQuay, Paul L. • Vocational and Staff nA velopment in the'cnimiNn ity " - 

C2ll§^. Paper presented at the ^Pennsylvania Vocational Education 
(ED- ^rSg)*^''^" Springs. Penn.. June 21-24, 1976. 20pp. 

- ^ ? P^^^ ^9'' staff development was evolved at Williamsoort Area 

.S?'*^'^""'^' (Pennsylvania), a primarily vo-cational 'Sn??I? 
school. Program objectives were established and questionnaires constructed 
to survey needs of trustees, professiortal . and classified ^JJ?^ "Xst^"^^^^ ; 
five-part recommendation resulted that included (1) the placement 
of responsibility for directi^ng staff development; (2) upgraS skills 
^^^SnJnr^^J''?."?^ techniques through volunteer workshops. industr?a 

J- 5 v^^^'^l^^! "^'^ *^^ch^'' apprenticeships, trustee retreats, 
nnn semi nars . credential upgrading, and salary credit for 

non-academic training, programs; (3) orientation for new., returning, 
m -Pfr^*T ^^^ff ' with audio-visual orientation for mid-year niYes; 
ipiplrrh inH '7^"?''^^ ' self-development activities incljding summer 
itfnZli ^^^^loP-^^"* graf^ts. professional meeting reports to colleagues, 
informal discussion groups, use of campus recreational facilities-, college- 
chartered traveJ. a professional library for current articles, and 

irJIJJUS.? ,nH !?;*"*°^'^^ materials facilitators within instructional . 
divisions, and (5) exchange programs of faculty. with other Pennsylvania 
colleges. Plans for classified staff involved orientation, writte^ 
job descriptions, evaluations, and in-service workshops for updating job skifls. 
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. MittJer, Mary L. , and Dolan, R. Edmund. Oakton Communi ty 'Col 1 ege 

Staff Devel opment Program . Morton Grove, 111 . : Oakton Corimunity 
• Col lege, November 1975.^ . 29pp. (ED 114 142)* 

Since its inception in 1974, the Staff Development Program 
at Oskton Community College (Illinois) has been responsible for over 44 
seminars, workshops, mini -courses, and guest speakers. Initially, 
modules (as given workshops^ aire called) were generated by and for faculty 

. alone. .Jn fall 1975, however, the Staff Development Program berame 
operational fof Oakton administrators and classified staff as well. - 
At present, a faculty member coordinates the program, with the aid *^-"/ . 
of a dean and a classified staff member. After suggestions for offerings 
are: solicited from' col lege employees, interest surveys are taken. I' 

, Then, qualified leaders are sought; and schedules arranged and publicized. 

♦ Jn addition, a Staff Development Conriittee comprised of representatives - 
from each segment of the college meets to review proposals and evaluate 
completed modules. Though participation is voluntary, interest in 
the modules has_ been extensive. .,Four appendices to this report document 
the growth of the program: (1) the origjnal proposal for the program-" 
(4J figures for each module showing the total '^number of hours experided, 
number of sessions, and enrollment; (3) an idea solicitation memo;- and 
program and evaluation sheets for the All College Workshop; and (4) 
an evaluation of the program for 1974-75. 

J , Peterson, Gary T. .(Ed.) Staff Development: Mini Miodels for College 
. Implementation. Proceedings of "a conference. Squaw Valley, California » 

June 24-26, 1975. 366pp. : (ED 112 958-Available in microfiche 
only.)* For hard copy, write to -the De Anza College Bookstore, - 
21250 Stevens Cre^jk Boulevard, Cupertino, Ca. 95014 ($10.00)". > ' : 

• c .OPf ^'""<^''ed twenty-seven participants at a June 197B symposium 
m Squaw Valley; California, made use* of a prescribed problem-solving 
process in order to originate a number of parts of a total staff develop- 
ment effort for a simulated community college. The developmental stages 
^,in the proce$s included brainstorming, heeds assessment, resource 
.specification, strategy development, evaluation, arid redesign." The 
instructional strategy involved an interactive setting in which each of 
several small groups simulated a college committee confronting a sample ■ 

- staff .-development problem. ^-Twenty-^thn/eproble^^^ - 
in this manual with selected tentative solutions developed by tbe symposium 
study groups.. Five position papers written by workshop consultants-^- " 
are included, which served as the theoretical ar\d informational background 

- yo!" the symposium. These papers coven (1) th& need for staff development; 
(2) Incentives for participation in staff development programs; (3) 'v 
instructional development as a major ingredient of staff development; ^ ..^-^^ , 
(4) specifying objectives:,, developing "strategies and evaluatVonrCS) ''Vr'^H*^ 
mtructibnal design as a team process. Working forms and guttfelines - 

^re included, and bibliographies and reference materials are appended^ 
The workshop design is conceived as a prototype for organizing similar 
: wrjcsh6ps on tWo-year college campus . 



J:' 



Ward, John G. Faculty Deyel opinent at Oregon Institute of Technoloqv 

for Fn^^•nl!^'^^^^^"^^""^^' o t the American sSc?et; ' 

1%P ■ '(Erf3S'699)"''°"' ' ^4-1' 1976. 

^^^'^ P^P^r describes Oregon Institute of Techno! OQv's Staff 
Career Support SCS) prograiri. which provides continuous assistance to 

responsibility for their own development. This comprehensive oroaram 

Sf°t'i;e'ar?'?Pr'fn?;^!\' ^^7'°'^ '^'^'^y teach^^llncJease , 
ofythe-art technical knowledge, and to develop more effective admini strati 

com nents oTtheifr' °' '''''''' Professional staff dev^Iopmen 
seminSrffn L*?h,-n P^°r^,?^e: workshops, mini-courses, and 
ff^M^M " teaching, instructional innovation, and "media usage; 

■ ^.S^n?'"""-^ development opportunities; self-study classrool v deo- 

anS ?fc m\-es- VxpeJ? ?J^"*^f /^tension ^ teaching ;^.se of State -eqSipment 
ana raci ities, expert-in.-re5idence , programs; outside consulting 
opportunities with business and industrj; travel opportSSues reduced 

a d'v:?^hS;r;a"v'''Th°e1?s n'^'^ 'y^^^-'H, varioSs''?y7es"o;ieavl' " th 

■ fnl-jSES^L'^^' ™ Pros'-am 1$ annuaHy reviewed by facuUv and 
administrative personnel and, as necessary, appropriate MdlflratioSs ■ 

■Sara?ld1ro; tJ^SL*?" '''"^^^ ProfessiSna/deSelo^e r?s 

?oK:rn"^*J?ing!'d1v*;?o"pS?"= "^^""^^ ; 

^' .... ■ . . 

PARTICULAR STAFF NEEDS 

Adjunct/Part-Time Faculty - 

Grymes. ^Robert J.. Jr. Staff Development for Ad iunrt Far.nty un- 
, published paper. Ri chmond. Va. . 19/7. Ibpp . (ED 148 40g )* 

• The orientation and in-service training of adiunet facultv ' 
members is one of the most neglected aspects of In instiSn^s facultv 
and nTth"ocr°2-'r. institutions provide an^cSns SeJa? on a? a l"" 

tSrJhf 1 u 5^9^""i"9 or an academic term. There can be little doubt 
•iJSllh- ^ -J" ""T" an-d effort -constitutes an educatioha ly - 
foJ aH?M^.r -"T""; - ^>^^^9t^'ve training and development program 
for adjunct instructors must include a number and variety of elements 
can Darili-na?:'°:2 •? ^PPP^^unifles in which the ,enti>radjunct ?ac5 ty 

while others will necessitate small grodp or even 
individual sessions. There, should be seminars and wo'Ss^which 
feature the expertise and talents of local and instiLtSl Sesentatives 

Ihe IdZ^^flr^.""^^^^^^ P'^^*^-^ throughout the entirS effoft i-s thai 
the adjunct faculty members must be afforded opportunities to grow 
professionally and; become an active, integral part of tJfplannJSg and ,' 



implementation of the institution's instructional program. A maximum 
of coordination and cooperation between adjunct and full -time faculty 
must be incorporated and channels of communication between all instructors, 
their respective supervisors, and the institution, must be open and 
effective. 



Elwood, William F., Jr. The Development of a Curriculum for a Coirmunitv 
College Teaching Workshop for Adjunct Faculty . Sanford, Fla.: , 
Seminole Community College, October 1976. 29pp. (ED 129 395)* 

This document presents the rationale for and the curr^iculum for a 
workshop for part-time facul-ty, particularly faculty in occupational 
areas who, are skin@| professionals in their occupational fields but 
have had no forltial |^Vtruction "in current teaching techniques. While ' 

. this curriculum is tijlored to the specific needs of Seminole Cormiunity 
College (Florida), it is felt. to have a wider value for 'other eommunity 
junior colleges in developing their own. inservice workshops. The curriculum 
IS -designed for use in a 15-hour (total) workshop. Its elements are: 

. (1) an iitrpduction and orientation to the community college and the 
role of vhe instructor therein; (2) the teaching-learning interface " 
which incK'des analysis of learning behavior, cognitive style, the comnunity 
college student, and characteristics of the effective instructor; 
■{?)/«^eaching strategies for large and small groups, and individuals; 
(4) instructional aids and their use.; (5) instructional evaluations- 
testing, and grading; and (6) planning for instruction, including 
jcsvcn planning, task 'description,, and lesson preparation. Performance 
objectives, instructional mater^ials (audiovisual equipment and materials, 
handouts )^ and instructional suggestions are given for each workshop 
topic. An appendix lists the. instructional materials for the entire 
curriculum by type. 



Harris, David A. , and Parsons, Michael H. Adjunct Faculty; A Working . 
. System of Development . Hagerstown,-Md. : Hagerstown Junior Cfirnege, . t' 
December 1975. " 12pp. (ED 115 318)* . " 

Adjunct (part-time ) >aculty comprise 35 to 45 percent of the 
teachers in two-year colleges, yet receive virtually no -systematic assistance 
J" P^P/essional development. Aw 1972, Hagerstown Junior College (Mary - 
l^nd) initiated a program or stafrHevelbpent for adjunct" facultjTto " 
remedy this deficiency.. The program is designed to familiarize acijuhct 
faculty with college procedures, to, ensure instruction of equal quality 
with that provided by regular faculty, and to establish a process of 
communication be'tween adjunct and regular faculty and staff. Based on a - 
systems model , the program consists of four parts: recruitment, input,'' "o 
processes, and output. Ih the recruitment phase, media advertisement 
is used to secure qualified applicants. The input phase begins with 
providing the new instructor with the Adjunct Faculty Handbook, which : 
outlines college policies and regulations. An Adjunct Faculty Workshop 
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attempts to initiate communication processes with division chairpersons 
and other college personnel. Extended availability of auxiliary services 
and their professional staTfs as consultants to adjunct faculty during 
evening hours characterizes the process phase. Evaluation of the output 
is provided through objective/subjective student and supervisor evaluations 
of the adjunct faculty member. 

Lombardi, John (Comp.) Staff Development Programs for Part-time 
Occupational -Vocational Instructors: An ERIC Brief . Prepared 
for the Advisory Committee of the UCLA Community College Leadership 
Program. Los Angeles: ERIC j:iear;iinshouse for Junior Collects, 
January 1976. 18pp. (ED 1.16 732)"* V' 

• : ' • ■ The lack o f staff develgpmgnt, pre-servic^, orienta';ion, and ./ • 
inrservice graining programs f^riart-time comfhunit^ college instructors 
IS considered; a serious problem. e This^brief con^ two examples of , ' . 
staff development programs ^for pifrt-time vocational instructors. The 
first document. Dr. Mile P. Johnson's "Staff Development for Part- 
Time Vocational Instructors" is intended "to, assjst local continuing 
education and vocational education administrators, in providing an up- 
to-date 'competency based' teacher edCicati on program as part of local 
staff development for part-time instructors.." The second document 
describes the Maricopa County Community College District ''Special Staff 
Development Program." It lists- 13 learning units including a course on 
the community college. The ftericopa program was open to full-time 
and part-time instructors, and had a two-fold purpose: to enable? 
full- and part-time instructors to qualify for Arizona certification; 
and to give instructors an overview of the characteristics of the " . ' 
adult learner and some learning principles applied to adults. In addition 
to an introductory essjay documenting the need for staff development 
programs for part-time community college instructors, this brief includes- 
a bibHography of related ERIC materials. • - 

Administra tton v. 

— — - «• 

College of ^uPaqe Administrative Internship Program . Glen Ellyn, 

111.: 'College of DuPage, May 1976. V7pp. (ED 129-347)* . . 



- ^ This paper describes, the objectives, policies* and procedures- 
of the College of DuPage' s Administrative Iriternshtp Program, whereby 
faculty- members can gain broad administrative experience in key administrative 
areas »of the college. The program iseeks, not only to broaden the experience 
of the individual intern, but to phomote empathy anjong faculty and 
administration, , and to develop a-pool of administrative talent for the 
college. ' Admission to Phase I of the two-phase internship prpgram' is 
accomplished by means of application and approval by a Board of Control. 
Upon approval', the intern is assigned t^, a mentor, who, with the intern,, 
develops the individual intern program. Periodic meetings are held to 



discuss problems, progress, and experiences. Narrative reports are 
filed by parties to ^he internship at its end, and are filed in the intern' 
personnel fjle. Rhaie^I Internships are limited to four interns at 
a time, and may extend from two to four quarters at a minimum of one 
hour per day. Phase It^operates similarly, but seeks to provide in^ 
, depth administrative experience and involves high priority administrative 
responsibilities. A specified amount of released time may be arranged 
for Pha:^^:, 1 1 activities, and successful completion is recognized by 
the college as administrative experience for employment purposes. 
Program materials are attached. 



Leadership Development Training Program for Administrators of New and 
Developing Junior Colleges. Final Report . Auburn, Ala.: Auburn 
University, August 1971; 66pp. (ED 057 783)* 

'' Auburn University^^ (ATabama) sponsored^a project to bring together " 
persorts from several Southeastern states practicing , or aspi ring to 
' practtcer a-particular speciality- in junior college education. An in- 
service and a resident group. were seirvedV Sixty persons were involved ^ \ 
Jri the in-service portion that Consisted largely of a 2-week conference. 
The 26 individuals in the resident portion also participated in the 
2-week conference, but continued for a year of full-time study ct the 
university structured like an actual or potential junior college' career 
field. Precise objectives specified for the in-service phase were: 
(1) improve participant coi?ipetency in- his specialty, (2) increase 
specialist-role awareness in the junior college scheme, (3) create 
appreciation for the junior college's^ expanding role, (4) encourage 
people knowledgeable about junior colleges to return to them and provide 
leadership; and (5) prepare, some to lead i^n the development and operation 
of educational programs for^ the disadvantaged. The specific objectives 
for the resident phase included the above and the development of (1) 
le^iders to solve Southeastern junior college problems, and (2) a pro- 
cedure to maximize junior college leadership. Projectr organizationir — - 
planning, and implementation to achieve these objectives are discussed, 
as^well asthe evaluation of the outcomes. Descriptive tables and charts 
of participant characteristics and instruments used in the evaluation 
are included. 

■J . 

-Wfedmafi-i7-PM44sT - An -AssessiTien^t-of-the-Mai^ : 

De Anza College Administrators . Cupertino, Ca.: De Anza College, 
December 1976. 95pp. (ED 135 432)* - 

Nineteen administrators at De Anza College (California), 
including members of the President's cabinet and division chairmen, 
were interviewed and surveyed in order to ascertain thcifr professional 
development needs in the areas of management/administration functions, 
leadership,. human resources management, and interpersonal relationships. 
Findings revealed that: (1) administrators would like an organized, on-going 



program of professional development that would include a variety of 
topics and-^|t-raining formats allowing for individual differences in 
experiences, skills, and interests; (2) administrators expressed un- 
certainty about what their management development needs really were 
since some were unclear about their role responsibilities while others 
indicated there was no system for evaluating their management performance; 
(3) administrators indicated a strong interest in developing their 
management skills through small group sessions, workshops, and opportunities 
such as interns4iips that could be undertaken individually; and (45 
ithe highest interest was in leadership and management/administration 
while the lowest interest was in human resources development. Several 
specific recommendations were made for t^e development of a systematic, ' 
flexible development' program. Tabular data are included throughout the 
report. 'A bibliography 'is attached and. the survey' instrument is appended. 

^ .. ' . . t . » ' 

Non-Teaching Profe$si6na1 Personnel \^ 

Federico, Joseph J. A Staff Development Model for Student^' Personnel 
Services . Schnecksville, Penn.: Lehigh County Community College. 
L1974J. 17pp. ^ (ED 097 .944)*^ - 

The need for staff development as a means of facilitating ^ 
professional and personal growth is explored. A model for staff develop- \ 
ment which is relevant and effective for student personnel services is 
presented. The^ characteristics and processes of a viable growth model 
are identified and discussed. . 



Research Training Workshops for Vocational Educators. Final Report . 

Sacramento: California Community Colleges, Office of the Chancellor, 
June 1973. 52pp. (ED 086 296)* 

- 'A series of workshops was of fer^^^^ for vocational education 
administrators and researchers to train them in institutional research 
methods in a systems planning context. The basic purpose of the project 
was to provide an opportunity for vocational educators to become " 
familiar with (1) resfarch methodology; (2) to train vocational educator^S 
to utilise research services which now exist on their own campuses; and 

( 3 ) t o deveto p-jj^stitati^hal-research --skil4-s— in^^ — 

where such competency does not exist. The hypothesis of the workshop 
was: experiencing first hand and applying the research concepts to 
planning and evailuation problems will increase the likelihood of 
vocationar educators using siich services on his own campus. ' 



Sheldon, M. Stephen, and Cohen, Arthur M. Improving Instruction iri 
California Community Colleges through Applied Research. Final 
• Report . Los Angeles: University of California, June 1373. 
29pp. (ED 110 143)* ■■; 

Jnistitutional, research in the community college suffers 



from Ia.ck of fiscal support and trained personnel. The project 
described here was conceived to enhance the capabilities of 12 people 
assigned resfssrch responsibilities in California community colleges 
who lacked sufficient training in research design and methodology. 
The overall plan was to help each participant plan, conduct, and report 
a single piece of institutional research. Training methods Itncluded 
seven workshops held over a year's time, work with self-inst-r^^iCtional 
materials, and individual contact between participants and tratners 
throughout the year. The project resulted in seven completed Institutional 
research studies reported at the Junior College Association Research 
and Development Conference in 1972. Further, eight of the participants 
were assigned to full- or part-time ressarch responsibility on their 
home campuses. Abstracts of the completed studies arid an example of ■ ^ 
a full study report are appended. 



STRAf];€GIES FOR PROMOTING STAFF DEVELOPMENT 



Case, Chester,^and McCallum, Neil. Peer Teaching at Ohlone . Fremont, 
Ca.: Ohlone College, 1971. 12pp. (ED 052 785)* ~ 

A 4-week Sequenced Peer Teaching program for experienced 
faculty members of Ohlone College (California) was designed to bring 

faculty together' for the development anci/or imorovement of teaching. 
The program included the teaching of a sequence of assignments by in- 

' dividual- participants to a class of peers. The teaching .was video- 
taped and repTayed for group critique; assignments varied in complexity; 
emphasis was on teaching in, a setting less complex than a classroom; 
interaction stressed candor; participants included faculty' (mixed 
by sex and subject matter), administrators, and an outside facilitator. 
A basic premise was that the presenter should have maximum freedom within 

^an assignment. Group discussions, dealt with relationships with stddents, ^ 
communication,. instructional strategies, content, and the self-concept f 
of the instructor. The different phases of the project and participants'' 
reactions to them are explained. The project was judged successful by 
the participants, "who become rnore aware of their own teaching and more 
self-critical of classroom work, and who' developed feelings of rapport 
across departmental lines. .Vigorous faculty leadership is needed to 

-4xttmeh-and-mwta^iiT-s™fkfr-pro3€cts-, — ~ — — ~ 



Farmer, James A. , Jr. , and Others! Instri;ct1on Manual on the Chartering 
P'"ocess . Costa Mesa, Ca.: Coast Coratiunity College District, 1973. 
.46pp. (ED 086 29JD)* . . . 

• ■ • ■ ''' , . ■■ ■ ' ' 

The teaching manuaT for the chartering process devised as a ' 
managerrsent and commuhi cat ions tool in educational administrftion is •» 
presented. Following an introductory statement to the Instructor and 
an introduction to the workshop, , the manua'l is divided into the phases 



. of the crurtenng process: (1) scanning and selecting critical issues- 
(2) mapping the essential parts of a critical issue; (3) communicatina' 
and validating maps of critical issues with significant oSs (4) 

o'r^^'o" Ss-"InSMf'"''"J?^ coinicati-on^and'Jalldition 
■ ?nH^.n^h reporting evidences of performance, value 

289*ri80R5?)!^" docLent. see ED 086 

^^""^"n 'i j!'!'.? ^' . .^l^^xible Calendar and St aff bevel ooinent. .^ Torrance. Ca 
El Camino College, November 1977. 41 pp: (ED 145 898 )* 

. -Ki ^^""^^ questionnaires were ,used at El Cam/no College to assess 

dpvf oES A locally developed questionnaire on s1;aff 

development drew responses from 245 instructors (68.6%). a state 
questionnaire on the flexible calendar was ansv^ered by 57% of f Si 1 -time 
and 17% of part-time faculty, and an administrator's Version rece ved 

staff development events, a book fli? Ind Jwo . 
faculty symposiums drew the highest participation. Events with highest 
interest and personal value included a physical f tnesrslm?nar I 
coronary pulmonary resuscitation semina?.^ learn n^skins fS? 'social ^ 
sciences workshop, and a readers' theatre. i The flexible Calendar 
faculty survey responses indicated that 70% did. nofdJalti^aUy ^ 

nerc^Sr"\2a7SrH^5'^°'J^ 

?ho n?-!- ^"^/^^ did not feel student achievement was- redEiced. ' ^. 
The elimination of post-Christmas semester continuation was seen ai - 
a. positive feature by 85%. and f5% did not wish to return to f?ra- : ^ 
ditional semester. Individual comments and response distributions 
oy program are»s to the questionnaires' are appended 
ramino rm?nnn'"?^?^ J" a recent report by Marc Glucksman. the eV 
^Te^S^r Hp^smI ? r to return to the traditional ' V 

Lu j!,^ ' ^^^^^ Developmeat 1Q77-1Q7« ED number ■ 

"""^"^ihSn ' The Instructional Clinic an d Staff Development:, 

... y^^" ^r""" ^^^^"^ t he, classro om Unnr P.pp. f^oc.^ . ^ 

at the 57th Annual Convention of, the American Association of 

-^J^mtO^J.unjo^_College^^^^ 



For four years Lord Fairfax Community College has conducted 
voluntary, bi-weekly "Instructional Development CI ini?" sessions 
to provide assistance to individual faculty members asking for help 
on improving specific course practices. Sessions usually focus on 
3r^2?nn nn\EI^''''''Pr^^? ^"""^^^Z P^OQnostic instructional considerations. 
T^P M?n?r tf? competencies 'and resources available within the institution. 
The, clinic also serves as a sounding board for faculty concerns, gives 
supportive assistance to .faculty research teams, and fosters a sharing 
relationship among faculty, leadership is managed by faculty on a 



rotating basis. Participation depends on faculty interests, needs^ 
convenience, and collegial relationships. - Support services and/br 
participation by administrators and ancillary staff are at the request 
of the faculty. Additional instructional support is provided through a 
.collection of media resources on community college students, curriculum, 
)andr instruction.. A typical meeting notice is appended. 
/ - The instructional clinic approach used at Hagerstown Junior 

> Cbjlege (Maryland) is reported in document ED 129 354*, 11pp. 

Opportu n i ty/ Incenti ye Gra nt ; Ft. Morgan, Colo.: Morgan Community 
College, [1976]. 9pp. (ED 130 711)* 

• / Having found an objective merit system to be very unwieldy 

and a subjective merit system threatening to individuals, -the -faculty 
^ and adminis'tration at Morgan Community College, through joint affort, 

- developed -an Opportunity/ Incentive Grant (016) program. While this ^- 
j ' policy is very much like other innovative grant systems, it also includes 
. : . el ements; of , prof essional and communi ty devel opment . The|purpos> of 

the OIG is to enhance the effectiveness of the college fn meetinig student 
an'd community needs; it is intended to create and support incentiyes 
; S development and comple' ion -of progressive development activities . 

• ^ amongall full-time teaching faculty. The bulk of this document is 

an. explication of specific procedures associated with the OIG pt-ogram. 
Eligibility criteria' are stated; selection committee structure, function, 
.. -^i , and processes are defined; the grant application and selection process 
IS described; a description of the OIG funding base is presented; and. 
a sample application form is attached. Areas of OIG activity include, 
but are not limted to: program development, instructional material 
devel opr^ent, profe^onal development, and community deviel opment. 

^ The Los Angeles Community College District also has an In- 
structional Development Grant Program reported in document ED 085 048*, 
13pp. . 



Preus, Paul Xv, and Williams, Douglas F. Statewide Community College 

X Faculty DeveTbpment: A Personalized Approach . Unpublished paper, ' - 
' No^yember 1975. 89pp. (ED 118 168)* 

\he.^ Program for Development of Community College Faculty was 
_designed_±a4imy.i dfi-^tatewi da_ccmidinati.oni.£^^ 

faculty development programs at 18 of Alabama's two-year colleges. It 
featured a year- long\( 1971 -72) on-campus program of faculty development 
planned and .implemented by certain faculty members from each community 
college who were designate^ as "catalytic agents" and who participated in 
an intensive training sessiotj^ during suniner 1.971. The program also 
included a time-sequ^ced series of evaluations which continued three 
years, after other program activvties had ended. This report describes 
the'program in detail ,„out?;ines its\budget, and presents summaries of 
the evaluation results.' It was foundHhat program participants became 




slightly more open-minded and formed more positive attitudes toward basic 
community college concepts during their year of inservice training, 
and that it was the "catalytic agents" who benefited most from the program. 
It IS recommended that any replication of this ijroject ihclude: (1) 
more lead time in selecting "catalytic agents" and in staff planning. 

it if^cJ^L^"^ r"?'':-^ ^"^1 lilTii ted scope. (3) the recrfi^'tment of 
at least two catalytic agents" for each participating college, and 
(4) the requirement that each "catalytic agent" form program strategies 
roi?Ino!^fnl"L*^- ^Bssion. Appended are a list of participating 

colleges and the evaluation instruments. 



THE RURAL/SMALL COLLEGE 7 , ' ' 

Clements, tlydeC. , Jr. How Staff Dev eldpment Works 'in the Small Cnimiii nitv 

colleae Lake City. Fla.: Lake Ciiby Cbmmunityvdollege. 1973 — ^ 

15pp. (ED 093 398)* , ^ / 

4.U * u ^'^! ftaff-develofiment procesi in a small comiiiunif/ college 
that has no full-time Educational Development Officer is" described 
The^process IS discussed in relation to faculty improvement meetings. 
P''9f^s.sio"al improvement meetings, staff and' program development fund, 
InH ?ni usS^J projects, vocational/technical grants, departmental : 
and individual faculty/staff projects. -and grant applications for 1974- 

Ir; nrn!,-Ho5° yj'^^ fo^the faculty/staff /program improvement 

are provided. The methods of uieeting the objectives are discussed in 
fJ2°Ih ^^^"1*^ mini-workshops. The improvement program is described 
, in the three areas of: methods of improving instruction, critical 
issues, ana the use of nationally known consultants. The Florida system 
Of staff and program development funds and coordination of the state- 
wide program are sketched. Twelve faculty development meetings held' 
during 1973-74 are listed. . 

' .'■ . -f . 
■ •■ *" 
Richardson. William R. Staff Development for the Rural Community C ollege. 
Speech delivered at the 16th Annual Workshop of the Southeastern 
Community College Leadership Program, Tallahassee,- Fla. , March 
1^-14, 1975. .9pp. (Available only as part of ED 110 134, 130pp )* 



Because rural colleges are small, isolated, relatively tax 
poor,, and are staffed primarily by public school trained and experienced 
personnel, their staffs usually possess values, attitudes, and beliefs 
that are directly contrary to the philosophy of the community .college. 
This address calls for the beginning, of effective staff development, 
planning at each rural college in order to develop within the staff 
thdse qualities of competence, creativity, and leadership that are 
more coimonly found in larger, more affluent, urban institutions. 
Quality of service in the community college depends primarily on the 
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quality of the staff; staff development must be part of an evolving plan 
of institutional development, based on carefully defined service program 
goals. Staff development planning should, occur in four stages: (1) 
establishing a, receptive climate when the commitment to staff development 
is made and objectives are defined* (2) "organizing and training a staff 
- development planning committee with membership drawii from every sector 
|.af personnel; (3) plan (Jevelopment and implementation; and (4) plan 
maintienance and evaluation. Each of these phases is discussed in 



. detail. 



REGIONAJj, STATE, AND NATIONAL COOPERATIVE AND CONSORTIUM ARRANGEMENTS 



Claxton, Charles S. Community College 'Staff Development; Basic Issues 

in Planning . Atlanta, Ga.: Southern Regional Education Board, 
• ?:TiJ]976: 73pp. (ED 126" 971)* " 



In the fall of 1975, the Southern Regional Education Board— - . " 
(SREBj.'Sponsored a workshop on planning for staff development, attended . ^ v 
by four-person teams from each of 12 two-year colleges in the South. "^^^ 
The taisk of each team was to develop va plan of staff development for ' « 
its institution,, and, on return to the home campus, to refine the pi aii 
and" begin implenfentation or expansion of a staff development program'^^"' 
Three months after the workshop, each of the 12 colleges was ■vis4^ted ' 

. lay an SREB staff person to assist the teams with their^work and to 
identify problem areas, ih staff development program imfjlementation. 
This discussion of issues in planning staff development programs is " 
drawn from the experiences and concerns of the teams^ during thfs workshop, 

« fi^om the visits to the 12 participating colleges and to other 'in- 
stitutions with existing programs, and from extensive conversations 
with persbns working in staff development. The issues reviewed ^'nclude 
administrative organization, determinafion of needs, appropriate program 
content, progrc./»i promotion, funding, and steps in planning. A dis- 
cussion of the workshop design is also, included. 



Faculty and Staff Development Manual for South Carolina Technical Education 
System . Columbia: South. Carolina State Board for Jechnical and 
Comprehensive Education, July 1975. SCpp. (ED 138 311 )* , 



In" recognition of the need for a coordinated faculty and 
staff development program within the South Carolina Technical Education , 
System, a task force was appointed to recomriend a program covering 
the various areas of in-service faculty and staff development. The State 
Board for Technical and ^Comprehensive Education .adopted a policy of 
encouragement and financial support." This manual contains theoretical 
guidelines and practical procedures for a continuing, development program 
. intended to meet the identified heeds of individuals and/or institutions. 
The ultimate end of the programr is improvement of the quality of 

/r: ^ n ■ ' : .■ ■ . " 



design program activities, evaluation, planning and budaetM^'^and 
administrative and operatirfnal ..guidel ines^ gu del?Ses and 5rS?ed2res 
for the system ^ntral office and defini;:ion of and gSideliSel foP^ . 
operation of th^dueational leaviS-plan. Appendices conta rDroarliri 
proposal and reporting documents; -a glossarrof fadur 
deve opment terms, and a checWist for a^sseLing' i^^titu?ionI? o^ofes. 
lonal development peeds or forVt)nducting indivfdiirieiJlevaiua^^^^^^^^ 

■ 

Faculty Development in-the .T.nior CoTleoe. WnnH Tn^.^im PApnrt ■ 

^e on??f Col1¥ferP?5gram^ Sh^ ' 

ueyeloping Institutions. ^AiTgus^. 1970. 87pp. (ED 052 773)* " 

"1nstitutiJ^^Sy'^^^^^^ P^°9ram with Developing 

wit\'^adm^•n?s^S af n"tS 'f^slV^i'^'^^^^^^ 

t'X^^^^^.r-' '^.^^^^^^^ finy- r1 t 0?" Jfleges^ 

p3MJjJ-P^*?^'"A^;if.P''°9''^'"' financed under TitTe III of the HiSher • 
Education Act of 1965- and sponsoJ^ed by AAJC and USOE The oroiSt 

- 'and ^pTC"^/^- ^ Vincennes National Con?e?ence, which PeS Iwed 
activities \TrZ.^l whcl e project ; (2 ) regional wor^kshops and 
activities, (o; consultants sent to participatirtg colleaes tolhein 
assess their strengths, weaknesses, and potent al^fi lnecia^ 
workshops as a response to needs for groSp cSnsu iation in fele"? 
affairs,-computer use, and. huiran affairs; and.(5)^SaTr''^ 

fn i^I "■''l on for colleges to encourage-facuUy WlJnnel 

m,-nl!+ * I participating colleges are included. The reader 
might want to consult the First Interim Report of PWDI (ED ?32 0^0). 

-Boseni-Marrvin-jTT-ahd-^ 

- ^"iversity of California. .T..,-no / r,o ider. West (:nnpn "7n" 

. ITog^a'tesPTn^yST?^- ^"g^'^^-- t-valu^gion aT d ge earch 
J associates, June 1972. 86pp, (ED 092 325)* 

T • "pis document~contains a report of the University of Calif ornna 
YuA'^kc^'^ -"^Jt" l^^u College Cooperative Science SrJvement P^^^^^^^^ 
1? iho ^-S^cf'.was designed to address two major problems- - 

(1) the difficulty faced by 'community colleg? biology teachers in ^keeb- 
ing pace with developments: in th.ir field ar d (2) the>robfI"orconveyi 
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the content and excitement of biology in cases ^wher^e traditional methods 
are inadequate. Two consecutive sunmer workshops,. funded by the National 
'Science Foundation, served to bring together subject matter specialists, 
instructional methods specialists* and community college biology 
teachers. Twenty-Height biology teachers representin'j 23 California 
community, colleges were trained in recent advances in biology and in 
techniques for designing individualized, multi-media instruction for 
large numbers of students. Evaluation of the processes and impact^s 
of the project was undertaken dur^ing the second sit-^er workshop. 
The findings from this evaluation effort constitute the major portion 
of this report. 



Staff Development; A Profile of Local Institutional Effort . Raleigh: 
North Carolina State Djepartment of Community Colleges, December 
1975. 38pp. . (ED 1,39 465)* . 

This dccument contains a description of the rationale for 
' staff development pr^ograms in North Carolina comiiiunity colleges and techn 
institutes, existing means for program delivery, the role of*,the/ 
Department's Office of Staff Development, and the. results of a state- 
^ wide study conducted to assess the status of local institutional efforts. 
Results of the study showed there was a high level of administrative 
support for staff development, but an iriadeqiiate level of activities " 
and a need for assistance in program planning. Other needs identified 
were in the areas, of cpordinaiion, pairt-time personnel program^, specific 
skills training for both ^instructors and administrators, and resource 
availabili'ty. Scheduling "and a lack of adequate resources were found 
to be the primary barriers to implementation of, effective programs. • 
_ Based the Office of Staff Development ' 

defined^'its immediate qajor goal local efforts 

for staff development through promotion, encouragement, and assistance. 
Such support would take the form of aid' in.plannihg, consultation and 
advisement, conducting workshops, location and dissemination of new 
materials' pertinent to staff development, and identification ^and securing 
of outside resources. Tabular study datia are included throughout the 
report; ■ ^ « 

A comprehensive staff developinent planning model for Nortfi 
v Carolina community colleges and technical institutes is described in 
■document ED 139 466*, 28pp. ' . 

Weddington', Dor i s . Partnersh'iT fdfnFacurt^ The Un i versi ty~ 

, arid the Community College . Unpublished paper, 1974. 38pp. 
:''(EDJ46 988)* ^ . / 

• ■* - ■ . • ■ . ' ■ ■ ■ ■ 

° Although deeply concenied, community college faculty often 

have, not been prepared through preservice education or previous teaching, 
experiences, to teach adult students with the\ variety of needs and 
orientations now characteristic of the community college population. 
This paper proposes -a total staff development program involving a 



partnership between the university and th(* comniunity colleqe which wnuld 
require interinstitutional. coordination, coordination S ih^coSJ^ 
aSS n s??f!?nn%'3^H-"' ^"d^industrj^Vand coordination Snh JSe 
?oord nati^IIh!? Jj^^lP^^^f theuniversity. To achieve institutional 
^? nnI5 K ^ the following st^ep>,.are required: (1) a frank discussion 

f-' ^epresentatives^teboth institutions 2) a listing and 
anJ ^esDo^?tKn-J^''*^y^'^J^'^^*^'^ ^3) written detailed comments 

ad^^•sWy ^0 nJ J^^si 'ioJJrnfil^'^^' ^5' continuation of S colunity 
duvisory counci , (5) a controlled increase of cooperative activities 

one ?n?e"r?n?fyi\'^ "««d^>^"d (6) the establishment of o ?r 

SSLh ^""^^ram at a time, with other conmunity colleqes 

added, by the- university only as prior programs are finnly operatic nf? 
Universities Should include both teacher training and assisSe ' 
with community college inserviee workshops and seminars! " 
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